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MOTTOS 
 
 
 
 
 
 
“ There is a victory after patience, a solution after a 
problem, and ease after difficulty” (H.R. Tirmidzi) 
 
 
 
 
 
 
Just for ALLAH we give our prayer and just to 
HIM we beg a help 
(QS. Al-Fatihah: 05) 
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ABSTRACT 
 
IMPROVING STUDENTS’ READING COMPREHENSION THROUGH 
STUDENT TEAMS-ACHIEVEMENT DIVISION (STAD) AT SMAN 1 
KARANGANOM, KLATEN IN THE ACADEMIC YEAR OF 2011/2012 
 
By: 
Ayuk Wahyuningsih 
05202244208 
 
This study is action research aimed to improve the English reading 
comprehension ability of students at the tenth grade of SMAN 1 Karanganom, Klaten 
in the academic year of 2011/ 2012.  
This study involved the English teacher, the school principal and the students 
of grade XA. In reference to the preliminary observations and interviews, there were 
some problems related to the reading teaching and learning process such as students’ 
difficulties in comprehending the English texts, the students have difficulties in 
understanding the teacher’s explanation. After identifying the feasible problems, the 
researcher focused on improving the teaching strategies. Therefore, the efforts made 
to solve those problems were implementing Student Teams-Achievement Division 
(STAD). The data of this study were qualitative and quantitative. The researcher 
collaborated with the English teacher in implementing the actions. The data of this 
study were mostly qualitative although there were some quantitative data. The 
qualitative data were obtained by observing the teaching and learning process during 
the implementation of the actions, interviewing students, and holding discussions 
with the English teachers. The data were in the form of field notes and interview 
transcripts. Meanwhile, the quantitative data were gained by assessing the students’ 
reading comprehension through the reading tests. 
 The results of this study show that the implementation of STAD in the reading 
class is believed to be effective to improve students’ English reading comprehension 
ability. This implies that the implementation of STAD gives positive effects on 
improving students’ performance and achievement in the teaching and learning 
process. It can be shown by the improvement scores of pre-test and post-test from 
58.4 to 71.1. This implies that the implementation of STAD gives positive effects to 
the improvement of students’ performance and achievement in the teaching and 
learning process. 
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CHAPTER I 
INTRODUCTION 
 
A.  Background of the Study 
Language has an important role in developing students’ intellectual, 
social, and emotional competence. It is auxiliary medias to learn all subjects. 
Language learning enables students to get knowledge and information by reading 
texts. In addition, it can help them give a piece of mind, find, and use the analysis 
and imaginative capabilities in themselves. English in Indonesia is an obligatory 
subject taught in senior high school. 
English is an important subject that should be learned by students. It 
consists of four skills that are reading, listening, speaking, and writing. The 
emphasis of English teaching and learning is on developing students’ four related 
language skills. The four language skills should be taught integratively.  Reading 
is one of the English skills which is important for students in the teaching and 
learning processes. It means that this skill must be taught well. Reading should 
receive a special focus on the English teaching and learning process since it gives 
much contributions in the development of the productive skills such as speaking 
and writing.  
Based on School-Based Curriculum (SBC) or Kurikulum Tingkat Satuan 
Pendidikan (KTSP), reading is one of the basic skills that becomes the major 
focus in English teaching and learning in Indonesia. Students especially at senior 
high school need to understand and comprehend English texts in order to get more 
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information and knowledge. Moreover, most of the English test consists of 
reading text that should be done by the students.  
The teaching and learning activity at the senior high school give 
emphasize to reading skills. It is because reading comprehension is very important 
to master since many beneficial texts are written in English. Besides, the reading 
skill is tested in the national examination. The students have to master the skill of 
reading comprehension more than other skills to face the national examination.  
However, reading comprehension is not a simple matter for the 10
th
 grade 
students of SMAN 1 Karanganom. They had difficulties in comprehending 
English texts. Based on the preliminary research, there were some causes 
influence the text comprehension. The first reason is the English teachers of 
SMAN 1 Karanganom found that the students had poor English vocabulary. It 
made the students have difficulties in understanding English texts. The practical 
strategies for improving the reading of a foreign language are focused on the area 
of vocabulary. The ability to master the vocabulary influences the ability in 
understanding the grammar of English.  
In reference to the preliminary research, the second reason is that the 
material unpleasant and uninteresting for the students. The teacher only used the 
material from a textbook and LKS (Lembar Kerja Siswa). She does not use the 
other resource to enlarge the material. Besides, the teaching technique was also 
monotonous because the teacher’s style in teaching was teacher-centered.  
In this study, the researcher intends to find a way to improve reading 
comprehension. Student Team Achievement Division abbreviated as (STAD) is 
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an effort to improve reading comprehension of the first grade students of Senior 
High School. STAD is type of cooperative learning where a team consists of four 
or five students with different of academic level, background, gender and ethnic. 
A teacher presents the material and then students work in a team to ascertain that 
all of team members comprehend the material. In the end of teaching and learning 
process, students are given a quiz about the material. 
B. Identification of the Problem 
The premilinary observation reveals three problems influencing the 
success of teaching and learning process. They are the teachers, the students, and 
the learning materials. 
 The first problem is related to the English teacher. Ideally, the teacher 
does not only focus on doing the LKS but also the other resources. English 
teacher does not only depend on a textbook but they can also use anything else as 
long as it is in English and useful to teach reading comprehension.  The teacher 
did not use various techniques to attract the students attention. She just asked the 
students to read aloud the text. Then, she asked them to answer the questions 
based on the text. She was not aware whether the students could comprehend the 
text or not.  
The second problem is related to the students. Some of the students talked 
to their friends and they did not pay attention to the teacher when she was 
explaining. They used to make noise in the teaching and learning process. 
Moreover, they had poor vocabulary and grammar mastery. It made them have 
difficulties to comprehend the text. Most of them also felt shy to answer the 
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questions given by the teacher. They never read another English text like 
newspaper, recipe, letter, etc.  
Thirdly, the material is not interesting and familiar for the students. The 
material is from the textbook and LKS (Lembar Kerja Siswa). It is not developed 
periodically. In addition, the topic of the text is not interesting for the students.  
C. Limitation of the Problem 
Due to the wide problems, this research focuses on the technique to 
improve students’ reading comprehension. Based on the discussion with the 
English teacher, STAD is considered as an appropriate technique to motivate the 
students to comprehend English text. This method will increase the activity of 
teacher and students in the teaching and learning process. The teacher can change 
the method from teacher-centered to student centered.  
This research is held in SMAN 1 Karanganom. It is because SMAN 1 
Karanganom is the second favorite school at Klaten. The students’ achievement in 
past examination is good because all students past. But then, most students get the 
average of English achievement under KKM (Kriteria Ketuntasan Minimal). 
Besides, the students’ reading comprehension is low.  
The problem in this study focused on the actions that should be conducted 
to improve students’ English reading comprehension in Class X A at SMAN 1 
Karanganom in the academic year of 2011/2012. It is the favorite class in this 
school but the average of English grade achievement is still low.   
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D. Problem Formulation 
Based on the limitation of the problem, the problem of the research is 
formulated into “How can the implementation of STAD improve reading 
comprehension of the 10
th
 grade students at SMAN 1 Karanganom, Klaten in 
academic Year 2011/2012?” 
E. The Objectives of the Study 
Based on the problem formulation, the objective of the research is to 
improve the students’ reading comprehension through STAD at 10th grade 
students at SMAN 1 Karanganom, Klaten in academic Year 2011/2012.  
F. Significance of the Study 
The research findings are expected to have theoretical and practical 
significance.  
1. Theoretical Significance 
It is expected to give information about the use of STAD as a technique to 
improve students’ reading comprehension.  
2. Practical Significance 
The result of this study is expected to give a great contribution to the 
following:  
a. English Teacher of SMAN 1 Karanganom, Klaten 
It is expected to be a consideration for the teacher in determining a 
technique to support the teaching and learning processes, especially 
reading skill. 
b. SMAN 1 Karanganom, Klaten 
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It is expected to give a positive input for getting information of 
students education quality. The formulation of STAD can be 
applicable to other subject at this school. Besides, it is expected to 
make students enthusiastic especially in reading English text. 
c. The Students 
Practically, it enables students to get new experience in improving 
their reading comprehension ability through STAD. It can be used as a 
new activity in doing tasks to improve the students’ reading 
comprehension in the English learning and teaching activities. 
d. Other Researchers 
The results of the study are expected to give information about the use 
of STAD to improve students’ reading comprehension. Moreover, the 
results of the research can give clear and useful knowledge in the 
implementation of this formulation to improve reading comprehension. 
 
 
 
 
CHAPTER II 
LITERATURE REVIEW AND CONCEPTUAL FRAMEWORK 
 
This chapter presents the theoretical framework and the conceptual framework. 
Each presented below.  
A. Theoretical Review  
1. Reading Comprehension 
a. Definition of reading and reading comprehension  
There are some definitions of reading. According to Brown (2004: 189), 
reading is a process of negotiation of meaning. In this process, the readers bring 
their early thought to the next parts of reading process to finally reaches their 
understanding about the meaning of the texts they read. It implies that the readers’ 
understanding about the text is the result of interaction between their thought and 
the meaning of the texts they read.  
In line with Brown, Celce-Murcia (2001: 154) views reading as an 
interactive process. It involves a text, a reader, and a social context in which the 
reading process occurs. She says that the transaction includes the reader’s acting 
on interpreting the text. This implies that the reader’s past experiences, language 
background, and cultural framework, as well as the reader’s purpose for reading 
are influenced the reader’s interpretation about the text.  
Meanwhile, Alderson (2000:28) defines reading as an enjoyable, intense, 
private activity, from which much pleasure can be derived, and in which one 
can become totally absorbed. Reading means different things to different 
people, for some it is recognizing written words, while for others it is an 
 
 
opportunity to teach pronunciation and practice speaking. However reading 
always has a purpose. It is something that people do every day. I t is an 
integral part of our daily lives, taken very much for granted and generally 
assumed to be something that everyone can do. 
 Reading is very important for us, we can improve our language skills such 
as writing, vocabulary, speaking and listening. According to Mickulecky (1996:1) 
reading is one important way to improve students’ general language skills in 
English as follows: 
1) Reading can enlarge students’ English vocabulary  
2) Reading can improve students’ writing 
3) Reading may be a good way to practice students’ English in non-English-
speaking country 
4) Reading can help students prepare for study in an English-speaking country 
5) Reading is good way to find out about new ideas, facts, and experiences 
 In addition, Nunan (2003: 70) gives another definition that reading is a 
fluent process of readers combining information from a text and their own 
background knowledge to build meaning. The similar definition stated by Nunan 
(1999: 249) believes that reading involves processing the authors’ ideas that are 
transmitted through language. He states that reading is an interesting process, in 
which the reader constantly shuffles to find the meaning and ideas of a written or 
printed text and mix it with his/her previous knowledge to build a new idea. 
 Reading comprehension activities should be suited to the texts and to 
one’s reasons for reading them. It is essential to take into account the author’s 
 
 
point of few, intention and tone for a full understanding of the text. This may be 
covered by open questions, multiple-choice question, right or wrong questions, 
etc. 
Related to reading comprehension, Lenz (2005: 1) states that reading 
comprehension is the process of constructing meanings from the text. It means 
that the reading comprehension process involves the readers’ ability to make a 
relationship between their background knowledge and their purpose of reading 
with the meanings of the text. Finally, its process results a meaning of the text 
which is being understood by the readers.   
Meanwhile, Brown (2001: 306) describes strategies for reading 
comprehension. Those are identifying the purpose in reading, using graphic rules 
and patterns, scanning the text for specific information, using semantic mapping 
or clustering, analyzing vocabulary, distinguishing between literal and implied 
meanings, and capitalizing on discourse markers to process relationship. All of 
those strategies of reading comprehension can be implemented  in the reading 
class in order to help the students to  get ways for reading a text systematically 
In addition, Pressley (2000: 1) clarifies that comprehension skill requires 
recognition of individual words to the understanding of sentences in paragraphs as 
a part of much longer text. In this stage, the readers need to make a connection 
between all parts of the text from the simplest form (a letter) to the complex one 
(text as a whole) before getting the entire meanings or messages of the text. 
 From the definition, it can be concluded that reading involves some 
processes that are used to get meaning from a written text. When people read a 
 
 
text, they think and try to carry out meaning. The meaning is in the reader’s mind. 
It makes possible for the reader to have different meanings with other readers 
even they can gain new meaning from the text. 
b. Factors Affecting Reading Comprehension  
Reading is a complex cognitive process of decoding symbols for the 
intention of deriving meaning and constructing meaning. It means language 
acquisition, communication, sharing information and ideas. According to Snow 
(2002: 11) proposes three elements of reading comprehension. They are the 
reader, the text, and the activity. The reader brings his or her cognitive abilities 
(attention, memory, critical ability, inferencing, visualization); motivation (a 
purpose for reading and interest in the content); knowledge (vocabulary and topic 
knowledge, linguistic and discourse knowledge, comprehension strategies); and 
experiences. These are varying among readers and varying within the readers 
which understanding different text types or in the different reading activity.  
In line with Hafner, Klinger, Vaughn, and Boardman (2007: 8) state that 
reading comprehension involves much more than readers’ responses to text. It is a 
complex process that involves many interactions between readers and what they 
bring to the text (previous knowledge, strategy use) as well as variables related to 
the text itself (interest in text, understanding of text types, and so on).  
The theories above imply that reading comprehension is not a single 
matter. It is affected by some factors such as the reader’s intelligence and 
background knowledge, the technique and strategy used, and the features of the 
 
 
texts. All of those factors relate each other in influencing the reader’s reading 
comprehension ability.  
2. English Teaching and Learning  
The theories of English teaching and learning take on great importance in 
the second language learning. The understanding towards the concept of teaching 
and leaning may underlie the success of English teaching and leaning process. 
Therefore, the following presents a discussion on the concept of teaching and 
learning. 
Richards (2001: 16) states that English is a foreign language because 
students study English as a formal subject in their school but had no immediate 
need for it outside of the classroom. Meanwhile, teaching is clearly defined by 
Brown (2000: 7). He explains that teaching is guiding and facilitating learning, 
encouraging the learners to learn, and setting the condition for learning. 
Supporting this definition, Kimble and Garmezy in Brown (2000: 7) define 
teaching as showing or helping someone to learn how to do something, giving 
instruction to someone, guiding someone in the study of something, providing 
someone with knowledge, and causing someone to know or understand it. 
Meanwhile, learning refers to getting of knowledge as a skill through 
study, experience, or instruction. In a more specific definition, Kimble and 
Garmezy in Brown (2000: 7) state that learning tends to be a change of behavior. 
It is the result of reinforced practice. This definition suggests that the learning 
process can be conducted through many ways of practices which lead the learners 
to change their behaviors relatively. 
 
 
In addition the definitions of learning, Brown (2000: 7) proposes that 
learning is acquisition or “getting”, keeping of information or skill which implies 
storage systems, memory, and cognitive system, involving active, conscious focus 
and acting of someone toward events inside or outside her/ him, relatively lasting 
but something which is easy to forget, involving some forms of practice, perhaps 
reinforced practice, and a change in behavior. 
Those concepts of learning show that in the learning process, the learners 
get information or skills through some steps and forms of practices. In its process, 
there are  many aspects involved such as the memory, behavior, and cognitive 
aspect. All of those aspects connect each other in determining the process of 
learning. 
In relation to English teaching and learning, Brown (2000: 1) suggests that 
language learning is not a set of easy steps that can be designed in a quick 
individual activity. It needs total commitment, total involvement, total physical, 
intellectual, and emotional response in the process of sending and receiving 
messages in a second language. In other words, second language learning is 
affected by various factors such as first language, a new way of thinking, feeling 
and acting toward the new language. 
 The teaching of English in Indonesia is in a context of English as a foreign 
language because it is not the first language in students’ daily life. They use 
English only in the classroom when English teaching and learning process, but 
outside their classroom, they do not use it to communicate with people around 
them. 
 
 
However, an understanding toward the theory of teaching and learning is 
important in the second language learning because it underlies everything that 
happens in the classroom. This understanding is considered as a set of knowledge 
and principles enabling teachers, as “technician” in the classroom to diagnose the 
needs of students, to treat students with successful educational techniques, and to 
evaluate the outcome of those treatments (Richards and Renandya, 2002: 11). 
In reference to the theories above, the process of language teaching and 
learning is not only the process of transferring knowledge from the teacher to 
students. In fact, it involves various factors which influence the effectiveness of 
language teaching and learning process. Some of those factors are the teacher, 
students, the background knowledge, and the teaching method and strategies. In 
other words, an understanding toward the concept of language teaching and 
learning will be essential to determine the success of language teaching and 
learning in the classroom.  
a. Teaching English as a Foreign Language 
 Richards (2001: 216) states that language is taught as a whole and not 
through its separate components. The students are taught to read and write 
naturally and pleasantly, with a focus on real communication. It means that 
teaching reading cannot be separated from other language skills, writing, listening, 
and speaking. They support each other in improving language skills.  
Brown (2001: 7) states that teaching is guiding and facilitating learners to 
enable, learn, and set condition for learning. Teaching reading then, is guiding and 
facilitating learners to read, enabling the learners to learn reading, and setting 
 
 
condition for learners to read. He states that English is increasingly used as a tool 
for interaction among non-native speakers. He adds that most of English language 
teachers across the globe are nonnative English speakers. It means that their 
language is not monolingualism, but bilingualism. Instead, English as a second or 
foreign language has become a tool for international communication in 
transportation, education, commerce, banking, tourism, technology, diplomacy, 
and scientific researches in the world including in Indonesia.  
Moreover, Harmer (2001: 4) states that a foreign language does not have 
an immediate social and communication function within the community where it 
is learned. It is used mostly to communication elsewhere. Furthermore, foreign 
languages are those in which the students do not have a readiness for 
communication beyond their classroom. They may be obtainable through 
language clubs, special media, or books.  
 Based on the opinion above, teaching and learning reading of English as a 
foreign language cannot be separated from other language skills, namely writing, 
listening, and speaking, because they are integrated and support each others. In the 
reading teaching and learning of English as a foreign language, teacher should 
guide and help students to learn English because students use it only in the class 
during teaching and learning English process. 
b. Teaching English as a Foreign Language at the Senior High School  
Reading plays an important role in the English study in Senior High 
Schools, especially in the national final examination in recent years because 
reading is one of the aspects tested national final examination. According to 
 
 
curriculum, the teachers have begun to lay emphasis on reading comprehension. 
As we know, reading is a mean of understanding and absorbing written 
information. The students’ reading ability is closely related to their vocabulary, 
cultural background knowledge and reading technique. Therefore, choosing a 
proper reading technique is very important for the students to improve their 
reading speed and efficiency. 
Reading consists of more than merely interpreting written words. Reading, 
in fact, involves identifying a writer’s main ideas and then retaining those ideas. 
Reading is a very complex task involving many different skills. There are kinds of 
reading strategies to comprehend the text i.e. scanning, skimming, making 
inferences.  
According to Brown (2001: 308), scanning means reading quickly for 
some particular piece or pieces of information in a text. The purpose of scanning 
is to extract specific information without reading through the whole text. For 
academic English, scanning is absolutely essential. Meanwhile, skimming consists 
of quickly running one’s eyes across a whole text (such as an essay, article, or 
chapter) for its gist. Skimming gives readers the advantage of being able to predict 
the purpose of the passage, the main topic, or message, and possibly some of the 
developing or supporting ideas.  
At Senior High School, skimming and scanning skills are types of reading 
skills which are often used by students in accomplishing a task because students 
intend to search and find important information in the texts. These ways are more 
efficient than the other types. Skimming is used to quickly identify the main ideas 
 
 
of a text while scanning is used to find specific information in the text. Skimming 
and scanning cannot actually be separated because these two ways help students 
to understand the whole text.  
c. Components in Teaching Reading 
1) The Students 
 Mikulecky (1990: 101) states that there are two factors that influence a 
learner’s reading comprehension. They are factors outside the head and inside the 
head. Outside the head factors include the length of the text, the propositional 
density, the amount of vocabulary, the explicitness of the information, the 
discourse structure and the clarity. The inside the head factors cover all of the 
things which the learner brings to understand the text. 
 Everyone reads either to enjoy oneself or to obtain information of some 
kinds. Mikulecky (1990: 11) suggests some strategies for the students in order to 
read effectively. Effective reading means being able to read accurately and 
efficiently and understand the passage as much as the reader’ needs in order to 
achieve the purpose of reading. The strategies will be described as follows: 
a) The students need to develop new schemata about what reading is and how 
it is done effectively in English, 
b) The students need to break the habit of reading every word, 
c) The students need to learn how to tap their background knowledge in order 
to better employ top-down processing, 
 
 
d)  The students need to acquire some of the skills which fluent readers of 
English employ unconsciously in order to strengthen their bottom-up 
processing abilities, 
e) They need to acquire those skills which will enhance the interaction of 
top-down and bottom-up processing models, 
f) They need to learn to be able to read faster, 
g) They need to learn to read in English for pleasure. 
 Meanwhile, Nuttal (1996: 147) states that a student is a reader that should 
make sense of the text for himself. From the beginning, he must do for himself 
everything to comprehend the text. This requires encouragement, especially the 
encouragement that comes from the text that is suitable and the tasks that are well 
devised. 
2) The Teacher 
 Mikulecky (1990: 31) states that a teacher’s role is also as a model 
interpreter since making sense of the text is actually interpretation and so much 
interpretation is cultural. In the language class, the role of the teacher is as 
important as the students’. Mahon (in Mickulecky, 1990: 31) says that the teacher 
is the most important element in a reading class, for her attitude influences 
students and their performance. The teacher of this reading should provide her 
students with  
a) an anxiety-free atmosphere so that they will feel free to experiment with 
a new reading style, 
b) practice so they will master new strategies, and 
 
 
c) pressure in the form of persuasion and timings. 
3) Materials 
  The materials taken from the text of books and the others source which 
used to get more English text. The success of teaching reading also depends on the 
use of reading materials. The choice of the materials influences the students’ 
motivation to read and to treat the texts. Brown (2001: 302) suggests types of 
reading materials as follows: nonfiction: reports, articles, editorials, essays; 
fiction: novels, short stories, drama, poetry; letters, greeting cards; diaries, 
journals, memos, announcements, newspaper; academic writing: theses, books; 
forms, application, questionnaires, directories, labels, signs, recipes, bills, maps, 
manuals, menus, schedules, advertisements, invitations, directories; comic strips, 
and cartoons. 
4)  Classroom Management 
Classroom management is important in reading teaching and learning 
process to make the classroom as physically comfortable as possible. Brown 
(2001: 192) notes that teaching is both an art and a science. He states that teaching 
is influenced by the surrounding acts of learning. During teaching process in the 
classroom, students are members of a team and should be able to see one another 
and to talk to one another in English. They need interaction among students need 
good classroom managements such as seating arrangement and group work. 
Brown (2001: 306-311) proposes ten strategies which can be applied when 
teaching reading in the classroom as follows. 
a) Identifying the purpose of reading 
 
 
Whenever the teacher teaches a reading technique, the teacher should 
make sure that the students know their purpose in reading something. 
b) Using graphemic rules and patterns to aid in bottom up decoding 
(especially for beginning level-learners) 
At the beginning levels of learning English, one of the difficulties students 
encounter in learning to read is in making the correspondences between 
spoken and written English. They may need hints and explanations about 
certain English orthographic rules and peculiarities. 
c) Using efficient silent reading techniques for relatively rapid 
comprehension (for intermediate to advance levels) 
In the beginning levels, this strategy cannot be applied because the 
students are still struggling with the control of limited vocabulary and 
grammatical patterns. 
d) Skimming the text for main idea 
Skimming consists of quickly running one’s eyes across a whole text (such 
as, an essay, article, or chapter) for its gist. Skimming gives readers the 
advantage of being able to predict the purpose of the passage, the main 
topic, or message, and possibly some of the developing or supporting 
ideas. The teacher can train students to skim the passages by giving them 
time, say, thirty-second to look a few pages of material, close their books 
and then tell what they learned. 
e) Scanning the text for specific information . 
 
 
Scanning is quickly searching for some particular piece or pieces of 
information in a text. Scanning exercises may ask the students to look for 
names or dates, to find a definition of a key concept, or to list a certain 
number of supporting details. 
f) Using semantic mapping or clustering 
The strategy of semantic mapping or grouping ideas into meaningful 
cluster helps the students to provide some order to chaos. 
g) Guessing when you aren’t certain 
The teacher can help learners to become accurate guessers by encouraging 
them to use effective compensation strategies in which they fill gaps in 
their competence by intelligent attempts to use whatever clues are 
available to them. 
h) Analyzing vocabulary 
Several techniques are useful here: a) looking for prefixes that may give 
clues, b) looking for suffixes that may indicate what part of speech it is, c) 
looking for roots that are familiar, d) looking for grammatical contexts that 
may signals information, and e) looking at the semantic context (topic) for 
clues.  
i) Distinguishing between literal and implied meanings 
This requires the application of sophisticated top-down processing skills. 
Syntactic surface structure makes special demands on readers. Implied 
meaning usually has to be derived from processing pragmatic information.  
j) Capitalizing on discourse markers to process relationships 
 
 
Many discourse markers in English signal relationships among ideas as 
expressed through phrases, clauses and sentences. A clear comprehension 
of such markers can greatly enhance learners’ reading efficiency. 
There are some ways to make students care about their own reading 
process. In order to become aware of their own reading process, the teacher can 
divide the students into small groups (Mikulecky, 1990: 29). Brown (2001: 177) 
says that group work is a generic term covering a multiplicity of techniques in 
which two or more students are assigned a task that involves collaboration and 
self- initiated language. He proposes some advantages of making group work. 
1) Group work generates interactive language. Group work helps to solve the 
problem of classes that are too large to offer many opportunities to speak. 
It also provides opportunities for students’ initiation, for face-to-face and 
take-and-give interaction, for practice in negotiation of meaning, for 
extended conversational exchanges, and for students’ adoption of roles that 
would otherwise be impossible. 
2) Group work offers an embracing effective climate. Group work is the 
security of a smaller group of students where each individual is not starkly 
on public display, vulnerable to what students may perceive as criticism 
and rejection. It becomes a community of learners cooperating with each 
other in pursuit of common goals. 
3) Group work promotes learners’ responsibility and autonomy. It places 
responsibility for action and progress upon each of the members of the 
group somewhat equally. 
 
 
4) Group work is a step toward individualizing instruction. It can help 
students with varying abilities to accomplish separate goals. 
The students should have the same opportunity in applying their skills in 
groups and individually. Mikulecky (1990: 30) says that after the students have 
worked together in pairs or small groups and have had a chance to talk out a new 
skill, they should have opportunities to apply the skill on their own, and in 
addition, to this individual practice, the whole class should work collaboratively 
on applying the skill, as well as previously learned skills, in intensive reading 
lessons. 
3. Student Teams Achievement Division ( STAD) 
a. The definition and the significance of STAD 
Olsen and Kagan in Richards and Rogers (2001: 192) state that 
Cooperative Learning is a group of systematic learning activity which depends on 
the information exchange between learners in groups in which each learner is 
given responsibility for his or her own learning and is motivated to increase the 
learning of others. In other words, Cooperative Learning is a learning strategy 
which covers both individual and small group learning. In its process, the learning 
activities are designed to improve students’ cooperation and independence in 
comprehending the materials. Moreover, students are trained to learn actively 
because they should involve in the learning activities. However, this learning 
strategy emphasizes the role of individual participation to determine the group 
achievement in the learning process. 
 
 
There are many form of cooperative learning. The most extensively 
evaluated of these are Student Team Learning methods. Slavin (2009:11) affirm 
that are five major Student Team Learning Methods. They are Student Teams 
Achievement Divisions (STAD), Team Game Tournaments (TGT), Jigsaw II, 
Team Accelerated Instruction (TAI), and Cooperative Integrated Reading and 
Composition (CIRC).  
Model cooperative learning type STAD is the simplest strategy of 
cooperative learning that purpose to motivate student discuses, to finish task 
together, comprehend the materials and in the end of the lesson to apply skill that 
given trough individual quiz. Slavin (2009:144) states that STAD consist of five 
main concept there are class presentation, team, quiz, individual achievement 
score, and reward.  
Arends (2009: 358) states that teachers using STAD present new academic 
information to students each week or on a regular basis, either through direct 
instruction or text. Group members which consist of four students use worksheet 
or other study devices to master the academic materials and then help each other 
to learn the materials trough tutoring, quiz, or discussing on team.  
Student Team Achievement Divisions (STAD) is one of type cooperative 
learning where a team consists of four or five student which combined of 
students’ achievement level, gender and ethnic. Teacher has presented the 
material then students have worked in a team to ascertain that all of team 
members comprehend the material. The end, student has given quiz about that 
material where at the time of their quiz may not give help with others. 
 
 
b. The Componenet of STAD 
1) Class Presentation 
The first material of STAD instruction is class presentation. The material 
sources from text book or the developing material which was made by the teacher. 
The teacher makes the students’ worksheet and quiz in each meeting of teaching 
and learning.  Class presentation focuses on STAD unit through direct instruction 
by the teacher. The teacher presents a lesson and gives attention in the process of 
class presentation, and then students work within their teams to make sure that all 
team members have mastered the lesson. It can help the students to do the quizzes, 
and the other activity in teaching and learning.   
2) Group work 
A group is an important thing on STAD instruction. It consists of four or 
five students with different gender, student achievement or ethnic. The principal 
of this way is all teammates engaged in the process of teaching and learning, 
prepare the teammates to answer and give respond the quiz. The teammates 
discuss the worksheet, compare their respond and give answer in their group.  
 Brown (2001: 177) states that group work is a technique which two or 
more students do tasks that involves collaboration and self-initiated language. He 
adds that there are two kinds of group work: a small group work and a large group 
work.  Meanwhile, structural approach emphasizes the use of particular structures 
designed to influence student interaction pattern (Richard: 2009: 360). Think-pair-
share is one of the structures to teach in group work to increase students’ 
acquisition. It is an effective way to change the discourse pattern in the classroom. 
 
 
It challenges the assumption that all discussion need to be held in whole group 
settings and it has built-in procedures for giving students more time to think and 
to respond and to help each other.  It can use to teach academic content or to 
check on student understanding of particular content. In this activity, each student 
thinks individually about a question from the teacher. The students get their pair 
during the second step and exchange thoughts. And then, the pairs share their 
responses with other pairs, or the whole students. 
 Group work has some advantages for English teaching and learning 
process. Brown (2001: 178-179) shows the advantages of work group for English 
language classroom such as: 
1) Group work generates interactive language 
By doing group work, the students can share and discuss to their friends. 
It gives more opportunities for the students to increase their individual 
practice time and the quality of interactive language. Group works are 
also as the solution of the traditional classes, where the teacher is 
dominant and he/she talks too much to explain the lesson. 
2) Group work offers an embracing affective climate 
Group work can help the students to do social interaction with their 
friends. It becomes a community of learners cooperating with each other 
in pursuit of common goals. 
3) Group work promotes learners responsibility and autonomy 
Sometimes the students do not pay attention to the teacher’s explanation. 
By doing group work, the students have to work together with their 
 
 
friends and do not depend on the teacher’s explanation. He/ she can 
discuss with his/her friends about the lesson. It is more effective because 
sometimes a student fells more comfortable to discuss the lesson with 
their friends than with their teacher. 
4) Group work is a step toward individualizing instruction 
Group work can help the students with varying abilities to accomplish 
separate goals. The teacher can recognize and capitalize upon other 
individual differences (age, cognitive style, field of study, etc) by careful 
selection of small groups and by administering different tasks to the 
different groups. 
 Davis (1993) shows the advantages of group work. Students can study 
together, read and review course material, complete course assignments, comment 
on each other's written work, prepare for tests and exams, and help each other 
with difficulties that are encountered in class. Study teams are guided by the 
notions that students can often do as a group what they cannot do by themselves 
and that students can benefit from peer teaching-explanations, comments, and 
instruction from their course mates. 
 In implementing a group work technique, teacher should include the 
following seven “rules” (Brown, 2001: 187-188). 
1) Introduce the technique to the students clearly. 
2) Justify the use of small groups for the technique. It means that a teacher 
must not do work group all the time. 
 
 
3) Tell the students what they are supposed to do. Give them an example or 
model the technique. 
4) Give the students specific instructions on what they have to do. 
5) Divide the class into groups. 
6) Check for clarification. The teacher should make sure that the students 
understand their tasks before they start moving into their groups. 
7) Set the tasks in motion, such as “OK, get into your groups and get 
started right away on your task.” 
3) Quiz 
A quiz gives after class presentation and group discussion do by the 
students. There are group quiz and individual quiz. A group quiz gives in each 
discussion. Students’ quiz scores are compared to their own past averages, and 
points are awarded on the basis of the degree to which students meet or exceed 
their own earlier performance. All students take individual quizzes on the 
material, at which time they may not help one another. These points are then 
summed to form team scores, and teams that meet certain criteria may earn 
certificates or other rewards. 
4) Individual Achievement Score 
Individual achievement score based on individual achievement. A student 
can give a point contribution maximum to her or his group. The students get score 
to their group based on their score quiz over their basic score. Basic score based 
on the average of quiz which is do in the beginning of activity.   
 
 
 
5) Reward  
The best group gets a reward when their score achieve the criteria. Team 
score can used to determine the students’ achievement level. Brown (2001: 73) 
states that rewards are powerful concept for the classroom. He adds that students 
like to receive rewards such as praise, gold stars, grades, certificates, diplomas, 
scholarships, careers, money, positive feedback, and happiness. 
c. The implementation of STAD in teaching reading 
The implementation of Student Teams Achievement Divivsion (STAD) in 
the English teaching and learning process requires many preparations both 
theoreticaly and technicaly. Those preparations, however, should be understood 
by the teacher and students as the main elements who involve directly in the 
classroom. 
In language teaching, Brown (2000: 187) proposes seven rules in 
implementing a group work technique in the STAD. Those are introducing the 
technique, designing the use of small groups for the technique, modeling the 
technique, giving clear and detail instructions, dividing class into groups, 
checking for explanation, and setting the task in action. Those rules give clear 
descriptions toward the things which must be organized before implementing a 
group technique. It is useful to create a cooperative group in the teaching and 
learning process.  
The principal concept of STAD is students’ motivation in supporting and 
help their group mates to master the the lesson and the material. The students 
cooperate in their group after the teacher explain the lesson. They can cooperate in 
 
 
pairs and compare their responds or answers, discuss in their group. Teacher who 
teach STAD, refers to the process of student group learning, gives presentation to 
students every week through direct instruction. Then, the teacher divide the 
students in several group. A group consists of four or five group member with 
different background, gender, and students’ achievement. The teacher explains the 
lesson and make certain that groupmates mastering the material, and then the 
student work in their group to ascertain entire group members comprehend the 
lesson. The end of the teaching and learning activity is quiz about that material.  
Some activity to teach group skills  that can insert in the STAD instruction 
is think-pair-share activity. The students are divided into groups of four and give 
an assignment to them.  Each student thinks and does it by her or him self. Then 
students discuss in pair with one of her or his partner in groups of two. And then, 
pairs return on thier group.  
A quiz gives to the students after class presentation. In this step, there are 
two quizzes that must be done by the students. The first quiz is a task that finished 
to the students individually. So, a student must be responsible individually to 
comprehend the material. In this step the student get individual improvement 
score. The second quiz is a task to do and discuss in the group. Each group gives a 
task to discuss with the group mates. In this quiz the group gets a group score. A 
group score influences group improvement score.  
In reference to the explanation above, it can be said that a teacher who 
uses STAD instruction has a number of responsibilities such as planning the 
lesson, activities, and evaluation, grouping students, arranging physical 
 
 
placements of students, presenting and explaining the tasks to students, 
monitoring group activities and helping when necessary. Besides, students also 
have responsibilities to get actively involved in the learning activities, give 
positive contributions to the success of their groups, and help each other to reach 
the learning goals.  
B. Conceptual Framework 
Reading is very important for the learners because it is a language skill 
where the learners understand and get information about the knowledge. 
Moreover, reading comprehension is also one of the skills tested in final exam that 
the students must be master it. It is important to communication and it is also 
essential for students to learn English but they often find difficulties in reading 
processes. It is because the teaching learning process only depends on the 
monotonous method that will make students bored. The given tasks make them 
lazy because those only depend on student’s worksheet. Therefore, it is not 
surprising if the students find difficulties in reading. Teachers should find the 
effective ways of giving reading tasks. 
STAD instruction is designed to be implemented in the English teaching and 
learning, including in reading. The concept of STAD which gives priority to 
students’ involvement and cooperation during learning process gives benefits for 
them to improve their learning motivation, independence, and social skills. 
Besides, STAD activity also helps the teacher to create an enjoyable learning 
atmosphere which can maximize the effectiveness of teaching and learning 
process. 
 
 
There are many principles and characteristics of effective reading class 
which should be considered before applying a particular teaching strategy. Some 
of them are reading is not a passive skill, students need to be enganged with what 
they are reading, students should be encouraged to respond to the content of a 
reading text, not only the language, and the use of teaching and learning strategies 
that are intrinsically motivating.  
In this case, STAD can improve students’ comprehension in reading of the 
teaching and learning process. It also creates a learning atmosphere which is full 
of encouragement and positive group relation. During the learning process, 
students are led to help each other in a group. They also motivate and encourage 
each other to make a maximum effort in performing their tasks, so it can improve 
students’ responsibility to do the best both for themselves and their group. 
However, the students’ motivation and performance in the reading process affect 
their reading comprehension ability. Therefore, STAD can be an appropriate 
strategy for improving students’ reading comprehension ability.   
  Therefore, the researcher intends to do the action research in SMAN 1 
Karanganom, Klaten. This research focuses on improving the reading 
comprehension through STAD at the tenth grade of SMAN 1 Karanganom, 
Klaten. This research is concern on giving tasks to the students in order to know 
the students’ ability about reading and to improve their reading comprehension. 
This research will stop getting data whenever improving the reading skill through 
STAD has succeeded. 
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CHAPTER III 
RESEARCH METHOD 
 
A.  Type of the Research 
This research was categorized as action research which was collaborative 
in nature. This research aimed at improving the reading comprehension of the 
tenth grade students of SMAN 1 Karanganom in the academic year of 2011/2012. 
The researcher collaborated with the English teacher to conduct the research. 
Besides collaborative, this action research was focused on the process of 
improving the teaching and learning process which would be described 
qualitatively.  
B. Research Setting 
The research was conducted in SMAN 1 Karanganom, Klaten. SMAN 1 
Karanganom was the second favorite school in the regency. It was because the students 
always graduated from UAN (Ujian Akhir Nasional) and the grade of the school was got 
the second average in the regency but the students’ achievement in English was low. The 
students’ achievement in past examination is good because all students past. But 
then, most students get the average of English achievement under KKM (Kriteria 
Ketuntasan Minimal). This school is located at Jl. Raya Karanganom No.3, 
Karanganom, Klaten, Central Java. The English class was schedule into two sessions in a 
week. On Monday, the English class was from 07.00 to 08.30 and on Thursday, it was 
from 12.00 to 13.30. The research was conducted from 4
th 
to
 
28
th
 of May 2012 for whole 
activities. It was included the first interview, the observation, and the action. 
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C. Subject of the Research 
This research involved a number of people; they were the English teacher 
of class XA, the students of class XA in SMAN 1 Karanganom of the academic 
year of 2011/2012 which consisted of 40 students, and the researcher herself who 
worked cooperatively as a team in conducting this research. 
D. Data Collection Techniques and Data Analysis 
The data were qualitative in nature, which were supported by the 
quantitative data. The data collected were aimed at describing the changes during 
the research. To get those data, the following qualitative data collection 
techniques were employed: 
1. Techniques of Data Collection  
a. Observation  
 The observation was conducted to know what happened in the classroom 
when the research was conducted. The result of the observation was used to get 
information for supervising and inspecting the next research plan. In this case, the 
observation was reported in the form of field notes. It described what happened in 
the classroom. The description was the implementation of using Student Teams 
Achievement Division (STAD) method to improve reading comprehension and 
the students’ behavior during the teaching and learning process. The observation 
was done by the English teacher as the collaborator.  
b. Interview 
The interviews were held to get the data about the students’ interest in the 
technique during and after the teaching and learning process. The data were in the 
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form of interview transcripts.  The interview based on an interview guide. It 
means that the questions were planned, but the English teacher and some students 
were given responses and the feedbacks before and after implementation of the 
teaching and learning process.  
d. Reading Tests    
 The researcher made written tests of reading as the pre test and the post 
test to know the students’ comprehension ability in English texts. The pre test and 
post test based on the competence standard and basic competence of reading 
comprehension test. It included 45 questions of recount, narrative and procedure 
texts. The questions were multiple choices which were to choose either A, B, C, 
or D for the correct answer.  
2. Data Analysis 
From the data collection techniques, there were two forms of the data in 
this study. The first was qualitative data and the second was the quantitative one. 
The analysis was mostly done with qualitative description than with numbers. The 
steps of the data analysis were collecting the data, comparing the data, building 
interpretation, reporting the outcomes and presenting the data. The data were 
represented in the form of field notes, interview transcripts, and photographs. The 
statistics used in the computation was the mean and Standard Deviation which are 
the average score attained by the subjects of the research. From the results of the 
reading test, the students’ progression level was identified. 
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E. The validity of the Research 
The validity of the research was established by fulfilling the democratic, 
outcome, process, catalytic and dialogic validity (Anderson in Burns, 1999:161-
162). In this research, the research validity was appreciated by considering for the 
action by looking at the success, the failure and the problems of the activity. 
To get the democratic validity, the English teacher and the students were 
given chances to give their ideas, suggestions and comments about the 
implementation of the research. The teacher and the students were interviewed 
about their ideas, suggestions, critiques and comments after the action. Their 
opinions were used to improve the next action plan. 
The outcome validity was assessed to know the result of the action done 
by the teacher. The success and failure of the action and also the problems found 
in the action were also considered to improve the next action.  
To assess the process validity, the triangulation technique was done by 
gathering accounts of the teaching-learning situation from two quite different 
points of view, namely the teacher and students to avoid the bias that happened. It 
was concerned the process of conducting the research. 
Meanwhile, the catalytic validity was assessed by giving a chance to the 
teacher and students to deepen their understanding on the changes of the social 
realities of the context. It dealt with the opportunity which the participants got to 
deepen their understanding of the research by monitoring other participants. 
Finally, the dialogic validity was done by doing dialogue with the English 
teacher and the students in the class to improve the next action. The dialogic 
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validity was related to the participation of the research members in the research 
process. The dialogic validity was used to determine the success and weakness in 
the action.  
F. Procedure of the Research 
According to Kemmis and McTaggart as quoted by Burns (1999: 32) there 
are four essential points in action research. They are planning, action, observation, 
and reflection. Those are fundamental steps in a spiraling process. Through those 
steps, the participants are responsible to:  
(1) develop a plan to improve what is happening 
(2) act to implement the plan             
(3) observe the effects of the action 
(4) reflect on these effects for further planning 
The procedure of the research through STAD to improve reading 
comprehension for the tenth grade students of SMAN 1 Karanganom, Klaten was 
began with determining the thematic concern on the reconnaissance and followed 
by planning, implementing, and doing reflection. 
a. Reconnaissance  
In this step, interviewing the English teacher and students was used to 
identify the existing problems related to the writing teaching and learning process. 
Observing the teaching and learning process of reading in the classroom was done 
after interviewing the English teacher.  
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Based on the result of the interview and the observation, the problems in 
the reading teaching and learning process were classified to be solved based on 
the priority scale. There were the students faced the following problems: 
(a) Most of the students cannot understand in comprehending the text very 
well since their vocabulary was low. 
(b) The students have low motivation in learning English. 
(c) The teaching reading activity in the class was dominated by the teacher. 
(d) The students have low understanding on finding the main idea of the 
text.  
Consequently, the students could not understand an English text easily. 
Finally, based on the discussion on those problems, the researcher and the English 
teacher agreed that solving all those problems could improve the students’ reading 
comprehension. The English teacher asked to the researcher to formulate some 
actions to overcome the field problems. Having discussed and considered the 
limitation of time, the researcher implemented Student Team Achievement 
Division in teaching and learning process.    
b. Planning 
  After gathering the information and deciding the thematic concern during 
reconnaissance, the researcher and the English teacher discussed to plan some 
actions. They proposed some alternative actions that were carried out to improve 
the reading comprehension through cooperative learning type Student Team 
Achievement Division (STAD) method. 
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c. Action and Observation 
Having been agreed together, some plans were implemented in the classroom. 
The actions planned were implemented in two cycles. The researcher and the English 
teacher of Class XA implemented and observed the actions in the classroom together. 
Based on the observation, field notes and interviews, they discussed the implementation 
of the actions and the changes as the result of the actions. The result of discussion was 
used to evaluate and improve the reading comprehension ability in the teaching and 
learning process.  
d. Reflection 
The reflection was done every time after each cycle of the action was 
completed. The researcher and the teacher of Class X.A did it to find out whether 
the actions were successful or not. The reflection of the actions indicated the 
change of the action research. This was also useful to show the effectiveness of 
the actions conducted in the learning processes. If the actions were considered 
successful, they would be continued to the next action. However, if the actions 
were unsuccessful, the next cycle would be implemented considering the previous 
reflection. 
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CHAPTER IV 
THE RESEARCH PROCESS, FINDINGS, AND INTERPRETATIONS 
 
 
This chapter reveals the findings and discussions which refer to the efforts 
to improve students‟ reading comprehension skills through Student-Teams 
Achievement Division (STAD). 
A. Research Procedure and Findings 
This research is action research. In the previous chapter, it has been 
mentioned that the steps of the research were reconnaissance, planning, 
implementation, observation, action and reflection. The purpose of the research 
was to improve the students‟ reading comprehension of grade X at SMAN 1 
Karanganom. The researcher focused on applying one of the Cooperative learning 
types (STAD) to improve the students‟ reading comprehension. 
  The researcher did some steps in conducting the research. The first step 
was reconnaissance. In this step, the researcher observed and identified the 
problems occurring in the reading comprehension of the teaching and learning 
process. The researcher identified the problems from four factors (the teacher, the 
students, the materials, and the technique). The second step was planning. In this 
step the researcher designed instruments which were going to be implemented in 
the school. The third step was action and observation. In this step the researcher 
implemented the action. After that, the next step was reflection. In this step, the 
English teacher, the students, and the researcher as the collaborator identified the 
effective and ineffective actions activities so that the researcher could design the 
better plans for the next cycle. 
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1. Reconnaissance  
The researcher had a discussion with the English teacher of the grade X 
students at SMAN 1 Karanganom to identify the problems. Besides, the 
researcher also observed the process of English teaching and learning in the 
classroom. 
a.  Identification of the field problems 
The research began with identifying the problems. To identifying the 
problems the researcher interviewed the English teacher and the students at 
SMAN 1 Karanganom to get information about the problems of reading skill in 
teaching and learning process. The researcher also observed the classroom to get 
the descriptions of the reading teaching and learning process. The situation before 
the actions implementation is presented in the vignette below. 
 
 
 
 
 
 
 
 
 
 
 
Place : Class X.A 
Date : May 7
th
, 2012 
 
 The teacher came to the class and started the lesson. Then, she 
introduced the researcher to the students. The teacher informed to the students 
that the next teaching and learning process in the class would be with the 
researcher. The researcher informed to the students about the purpose of her 
arrival and then invited the teacher to continue the teaching and learning 
process. The researcher sat on the back seat.  The teacher was started the lesson 
by asking the students to check their homework from English book “Look a 
Head”. 
Some students looked unwillingly to do the teacher instruction. The 
teacher then asked them to read a descriptive text on a certain page which was 
mentioned. The teacher offered the students to read the text loudly. But, there 
were no body who were interested to read the text. Finally, the teacher asked 
one of the students to read the text loudly. The student, whom the teacher asked 
to read the text, did not read the text very well. She made many mistakes in 
pronouncing the words in the text and the teacher correct her mistakes several 
times. Then, the teacher asked her about the meaning of some words in the text. 
She could not answer it well.  It took about ten minutes to finish this activity.  
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After the researcher did some observations in the classroom, the researcher 
had a discussion with the English teacher. Then, based on the observations and the 
discussion, the researcher and the English teacher identified some problems that 
occurred in the English teaching learning process. Those problems could be seen 
in the table below. 
Table 1. The Field Problems in XA, SMAN I Karanganom. 
No. Problems Code 
1. Most of the students did not pay attention when the teacher 
explained the material.  
S 
2. There were some students were not interested in learning English. S 
3. The students had difficulties in memorizing the new English 
vocabulary. 
S 
4. The students had difficulties in understanding the meaning of some 
sentences. 
S 
 
(Continued)  
There were some students who did not pay attention to the teacher. 
They were talkative in the back of the classroom and busy with their own 
activities. The teacher asked the student who talked to their friends. The 
teacher gave a question about the meaning of the vocabulary related to the text. 
Most of the students were opening the dictionary and the others were walking 
around the class to borrow the dictionary from their friends. The teacher then 
discussed the meaning of words in the text with the students.  
 Afterthat, the teacher then continued the lesson by asking to the 
students to open their LKS (Student Worksheet) on task 3. Then the teacher 
wrote some vocabulary and the meaning on the whiteboard. The teacher only 
focused on the students who seated in front of her. Most of the students who 
seated in the back of the classroom still noisy, made a noise by chatting and 
finishing the other task. Then, the teacher gave an example of Passive Voice to 
the students. She asked to the students to do the task orally. The student 
arranged the sentence and then, translated it based on the teacher‟s guidance. 
There were four students looked active and interested to teaching and learning 
process. They were more dominated in the teaching and learning process. The 
teacher looked at the students who seated in the back of the classroom who 
were noisy and then asked them to finish the task. The bell rang at 08.30 a.m. 
Finally, the teacher finished her teaching and learning process by giving tasks 
to the students and closed the class with Islamic greeting.   
 
57 
 
(Continued) 
No. Problems Code 
5 The students got bored in the English learning process. S 
6 Most of the students did not bring English dictionaries. S 
7 The students needed a long time to comprehend the English text. S 
8 The students were lazy to check an English dictionary when their 
teacher asked them.  
S 
9 The students had to difficulties in understanding the teacher‟s 
explanation. 
S 
10 There were some students who talked with each other during the 
English lesson. 
S 
11 The teacher only focused on the students in front of her. T 
12 Some students did not like reading English texts. S 
13 The teachers‟ explanation was not clear. T 
14 The teacher‟s voice was not loud. T 
15 Some students had difficulties answering the teacher‟s questions. S 
16 The students had difficulties in guessing the meaning of words. S 
17 The students pronounced words incorrectly. S 
18 Some students felt shy to ask or answer the teacher‟s questions in 
English. 
S 
19 The teacher used only two sources of teaching materials. (Look 
Ahead book and LKS) 
T 
20 The teacher sometimes did not give a warning when some students 
talked to their friends. 
T 
21 The teacher found difficulties in handling the students who made 
noise. 
T 
22 The teacher lacked ideas in creating some interesting activities. T 
23 The teacher‟s style in teaching was teacher-centered. T 
24 There were another supported materials to learn English. Mat 
25 The schedule was in the afternoon so the students looked tired. Time 
26 The classroom was very hot because the fan was off.  Room 
27 The teacher did not use the classroom facility. (LCD and laptop) T 
28 Some students finished the other lesson‟s homework. S 
29 The topic of the text was not interesting for the students. Mat  
30 There were four students who dominated the teaching and learning 
process 
S  
 
 S : student 
 T : teacher 
 Mat : material  
 Time : time 
 Room : room 
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Based on the identification above, there are some problems related to the 
process of reading teaching and learning. They were categorized into problems on 
the students, the teachers, the time, room and the material. Since the focus of the 
study is on the use of Student Team Achievement Division (STAD) to improve 
the students‟ reading comprehension, the problems solved in this study were those 
related to the process of teaching and learning especially at the descriptive and 
news item text. 
Table 2. The Problems of Reading Related to the Reading Teaching 
and Learning Process.  
No. Problems Code 
1. Students did not pay attention when the teacher was explaining the 
material. 
S 
2. Students had difficulties in memorizing the new English 
vocabulary. 
S 
3. The students had difficulties in understanding the meaning of some 
sentences. 
S 
4. Students were lazy to open an English dictionary. S 
5. Students had difficulties in understanding the teacher‟s explanation. S 
6. The teacher‟s style in teaching was teacher-centered. T 
7. There was no other supporting material to learn English. Mat 
8. The topic of the text was not interesting. Mat 
9. Some students had difficulties answering the teacher‟s questions. S 
10. Students got bored in the English learning process. S  
11. The students need have much time in the process of comprehend 
the English text. 
S  
12. Four students dominated the teaching and learning process S  
 
Furthermore, the pre-test was also conducted in order to get the early 
description toward students‟ reading ability before the implementation of the 
action. The result of the pre-test showed that students‟ scores are varied. The 
highest score is 72, the lowest is 46, and the mean is 58. 4. It indicated that 
students‟ reading comprehension   in this class was low Most of the students‟ 
scores can be categorized into low level which shows that they still have 
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difficulties in comprehending reading texts. Those scores are used as one of the 
indicators to monitor the progress of students‟ reading comprehension ability 
before and after the research. 
Based on the problems related to the process of reading teaching and 
learning, the researcher and the teacher discussed the main causes of the 
problems. It was agreed that the main causes of those problems were:  
a. The students had difficulties in memorizing the new English vocabulary. 
b. The students had difficulties in understanding the meaning of some sentences 
because they have limited vocabulary. 
c. The students did have much time to comprehend the English text.  
d. The students had difficulties in understanding the teacher‟s explanation. 
e. Some students had difficulties to answer the teacher‟s questions. 
The teacher asked the researcher to propose some actions plans to 
overcome the field problems. The teacher added that the actions plans should 
consider the limitation of fund, time, and the ability of the researcher and the 
teacher in conducting the research. 
b. Determining the actions to solve the field problems 
After the researcher and English teacher identified the most important 
problems that were needed to be solved, they discussed again the point of those 
problems. After discussing it, the researcher and English teacher agreed that those 
problems above related to reading comprehension. Then, the English teacher 
asked to the researcher to make some action plans to overcome the field problems.  
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According to the feasible problems discussed before, the researcher and 
the English teacher formulated some actions to overcome the problems. Having 
discussed and considered the limitation of time, the researcher implemented 
Student Team Achievement Division (STAD) in the reading teaching and learning 
process. In order to specify the teaching and learning process and maximize the 
students‟ ability, STAD as one of the cooperative learning method, was 
implemented by conducting the components of this methods that focuses on 
reading comprehension.  
Then, the English teacher suggested that the action above should be 
conducted based on the curriculum applied in the school. She showed the 
materials used for the English subject. After that, she asked the researcher to 
select the competency and the suitable theme. The researcher agreed and then the 
researcher made the lesson plan. 
B. The Report of Cycle 1 
1. Planning of Cycle I 
The implementation of Cooperative Learning type Student Team 
Achievement Division (STAD) in Cycle I was decided by the teacher and the 
researcher. The researcher did 2 cycles in this research. In the first cycle, the 
researcher focused on the news item text. Here, the researcher made lesson plans 
based on the syllabus for senior high school students. She planned to give some 
examples of the news item texts and gave explanation about text organization of 
the news item. In her lesson plans, she planned to teach how to identify the 
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newsworthy event, background event, and source of news item.  She also planned 
to give the students some exercises that would be done in groups and individuals. 
In this cycle, there were three main components of STAD which were 
implemented in the reading teaching and learning process, namely, class 
presentation, reading group, and quiz. In each component, there were activities 
that were designed to maximize students‟ participation on reading, to improve 
students‟ motivation, to join the learning process, to help them comprehend the 
reading text easily, and to increase their reading comprehension ability. There 
were the brief descriptions of each activity as follows.  
a. Class Presentation 
The first step of STAD was class presentation. The material presented by 
the teacher through direct instruction in the teaching and learning process to make 
the students pay attention to the teacher when the teacher explained the material. 
This presentation focused only on implementation of STAD. This phase, the 
students must be concerned to the teacher‟s presentation because it can also help 
them to finish quiz and score quiz in their team.   
b. Reading Group Building 
In this reading group the students were assigned to form groups of five 
according to students‟ achievement and gender. The group was divided by the 
teacher. Each student in the group had a responsibility to make sure that each task 
in the reading activities was done completely. Therefore, the reading group was 
implemented together with every activity in the reading teaching and learning 
process.  
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c. Quizzes 
A quiz was given to the students after the class presentation. In this step, 
there were two quizzes that must be done by the students. The first quiz was a task 
that was done individually. The students must not cooperate with their friends. 
From this task, the student got an individual improvement score. The second quiz 
was a task that was finished by group.  
 
2. Action, Implementation, and Observation in Cycle 1 
The actions of Cycle 1 were implemented on 7
th
, 10
th
 and 14
th
 of May 
2012. The topic focused on the news item text. The topic was about the 
organization of the text (newsworthy event, background event, and source), 
surprising news and gave some responses of the questions. During the action, the 
researcher acted as the teacher and the English teacher acted as the observer. The 
data were collected using classroom observations, interviews, and 
documentations. It was also use to observe the teaching-learning process whether 
the plans agreed or not before they were implemented, changed, or improved. 
Besides, the student‟s participation was assessed based on what she/he performed 
in class and what the teacher observed. The result of the actions and observations 
in Cycle 1 could be described as follows: 
1. Improving students’ reading comprehension through STAD  
(a) First Meeting  
This first meeting was conducted on 7
th
 of May 2012. The students should 
be explained explicitly what they were going to learn and why it was important. 
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The theme was about the purpose of a news item text.  In this meeting, the teacher 
focused on how to identify the newsworthy event, background event and source of 
a news item text. This pre-reading activity aimed at focusing the students‟ thought 
before reading. In order to support the teaching and learning process, the teacher 
used an example of news item text which has been identified the text organization.  
Then, the teacher asked the students about the hot news at the moment 
before explaining the material. Eight students answered it enthusiastically. Then, 
the teacher asked them to identify the newsworthy event and background event. 
The students answered together and the class was a little bit noisy. Furthermore, 
the teacher asked the students about background event of news item. She pointed 
a student number 7 named Argo Wibowo. Argo tried to remind and answer it in 
English mixed Indonesia. The teacher  gave more explanation of the text 
organization of a news item text namely newsworthy event, background event, 
and source. Then, the teacher explained the purpose and the language features of 
news item text. Most all of students paid attentions to the teacher‟s explanation.  
The teacher then divided students of the class into 8 small groups. A group 
consisted of 5 students with different students‟ achievement and gender. Students 
who have students‟ achievement 1- 10 divided in 8 groups. The teacher asked 
them to name their group. During team study, each group must work 
cooperatively to do the worksheet. The table 3 of the appendix shows the way to 
divide groups based on students‟ achievement and gender in Class X.A. 
Then, the teacher distributed tasks of news item texts for each group. Then 
the students made a group discussion to analyze the newsworthy event, 
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background event, and source of the news item texts. Most of students looked 
enthusiastic about discussing with their group. The teacher walked around the 
class to monitor the discussion process.    
After the discussion session, each group shared their result to all students 
by doing a short presentation. In this session, the students in a group presented 
their result. Some students were nervous and unconfident, but the teacher 
motivated them. Finally, the teacher led the class discussion after all of the groups 
presented their result. Almost students involved in this learning activities actively. 
The bell rang when the students had not finished their work yet. The 
teacher then asked the students to submit their task. The teacher and the students 
summarized the whole lesson in a few minutes. The teacher ended the lesson and 
said “good bye”.  
(b) Second Meeting  
The second meeting was conducted on 10
th
 of May 2012. As mentioned 
earlier, this activity was done in almost every meeting so that the students were 
able to work cooperatively with their group. In the second meeting, the groups 
still discussed the previously topic. Before they started to discuss the news item 
text, each member in the group took turn to read the text to their group. While 
they read the news item text, some of them asked to the teacher about the 
vocabulary. They did not open the dictionary before. When the students were 
doing the task, some students did not join  the group to do the task together. They 
seemed busy with their own activities, such as chatting with their friends and did 
other homework. The teacher reminded the students to do the English task. After 
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they finished their work in groups, the teacher asked group A to read their 
answers.   
Furthermore, the teacher asked other groups to discuss the responses of the 
following questions. Each group gave their idea which was discussed with their 
teammates before. In doing this activity, they looked enthusiastic because they 
were able to compete with other groups. When some groups could not find the 
answers, sometimes they asked one of the group members to cheat from another 
group. It made the other groups did not feel comfortable to answer because they 
tried to hide the answers from the other groups. The teacher then reminded the 
students to work on their own and help each other in their group to find the 
answers.  
Then, students did reading group activity to finish a group reading task. 
Here, the teacher distributed a news item text for each group. Then students made 
a group discussion to identify the surprising news based on the text. During the 
discussion, the class became a little bit noisy. Most of students looked enthusiastic 
for giving their idea and some of them checked their dictionary and had a 
discussion with their friends. The teacher walked around the class to monitor the 
activity process.   
After the discussion session, each group shared their idea to all students by 
doing a short presentation. Some students looked nervous and unconfident, 
although they seemed to be more confident in sharing their ideas to their friends in 
group. Then, the teacher guided the class discussion after all of the groups 
presented their project. Almost all students involved to this learning activities 
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actively. Finally, the teacher led the students to make the conclusion on the 
material and submitted the tasks. After the teaching and learning process, the 
teacher then made a group score based on the discussion activity. Then, each 
groups got a score that influenced the individual score activity. After some 
minutes, the time was up, so the teacher closed the lesson without giving any 
reviews about the material.  
(c) Third Meeting  
The third meeting was conducted on 14
th
 of May 2012. There are divided 
into group quiz and individual quiz. The group quiz was conducted on the second 
meeting of the STAD implementation in teaching and learning process. The 
individual quiz was conducted on the third meeting when the teacher implemented  
STAD. The implementation of the action was discussed as follows.  
1) Group Quiz 
The group quiz was conducted on the second meeting of the STAD 
implementation in teaching and learning process. The teacher gave tasks for each 
group. First, the teacher again reminded the students about the newsworthy event, 
background event, and the source in the text. In this meeting the students were 
asked to arrange the news by matching the available sentences. Then, they 
decided which one were the newsworthy event, the background event, and the 
source.  
The students still worked in their groups. Throughout the discussion 
process, the students did the activity cooperatively. They should explained the text 
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to teammates until they understood what the text mean and finished the tasks. 
They cannot ask too much to the teacher.  
Furthermore, the teacher asked the students to discuss about their answer 
of the text. She asked the last group to read their answer. Then, a member of that 
group read their answers and the others paid attention and gave revisions related  
to the correct answer. After the time was up, the teacher asked all of the groups to 
end the discussion. She asked students to submit their answer sheets. The teacher 
announced that their task would be used to make a group score. The group with 
the highest score became the winner. The teacher ended the lesson by reviewing 
and asking students to make conclusion about the material.  
2) Individual Quiz 
The third meeting was carried out on 14
th
 of May 2012. In this meeting the 
students did not cooperate with their groups. They returned to their own seat. 
Then, the students submitted their tasks to the teacher. This quiz determined the 
students‟ individual achievement. The students gave their responses of the 
following question correctly. In this quiz the students did not allow to check 
dictionary. In this activity, some students asked to their classmate about their task. 
The teacher was given a warning not to be noisy. Then, the class became quite 
than before. Finally, before the teacher ended the lesson, the teacher asked 
students to submit their answer sheet then announced the score of the previous 
discuss of the group work. The class situation little bit noisy again. The students 
seemed anxious to see their score of the previous activity.  After some minutes, 
the time was up. Then, the teacher ended the lesson and said “good bye”.   
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3. Reflection of Cycle 1 
Having implemented the actions in the first cycle, the researcher and the 
English teacher had a discussion to make a reflection based on the observations 
during the implementation of the actions and the interviews with the teacher and 
students after the action implementation. The reflection was used to plan the 
actions that would be implemented in the next cycle.  
There were some responses toward the implementation of cooperative 
learning type Student Team Achievement Division (STAD) in the first cycle. 
First, the implementation of class presentation in the class in this cycle was 
successful to improve their knowledge in understanding the material. When the 
researcher explained the instruction and the rule of STAD the students were 
looked seriously to pay attention to the lesson. They also thought that the given 
material helped them do the tasks easily. It was shown in the following interview 
transcripts below. The word R represented the researcher; S was the student; and 
T was English teacher. 
 
 
 
 
 
 
 
 
(Interview 10) 
R : Gimana pendapat dek Afra tentang peggunaan STAD selama proses 
belajar? 
 („What is your opinion about the use of STAD for teaching and 
learning process?‟) 
S :Kalo aku seneng mbak, ada penjelasan lain yang lebih menarik jadi  ga 
monoton membaca materi di buku aja, dan Bu Guru gak pernah pake 
gituan. 
 („I liked it Miss, it is because there are another instruction that was 
interesting and never used by the teacher. So, it was not monotonous.‟)  
R :Terus hubungannya sama ngerjain tugasnya gimana? Mempermudah  
gak? 
(„How about the relations between them, did that make you easier to do 
the homework?‟) 
S : Ya jelas tho mbak, wong dikasih materi dulu, jadi lebih jelas… 
 („Yes Miss, it did. It was because we get the instruction first. It help me 
understand the material easily...‟  
(Taken on May 7
th
, 2012) 
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The following interview‟s quotation with English teacher also showed 
how important the class presentation of delivering material before giving tasks.  
 
 
 
 
 
 
 
Second, cooperative learning type STAD is a motivating technique. It is 
because the use of STAD made the students enthusiastic, active and gave some 
motivation to the students in the English class. The English teacher said that the 
use of reading group helped the students to comprehend reading texts. They 
worked together to identify the text organization of the news item text, discuss the 
tasks and presented the group discussion in front of their friends. Through reading 
group students were able to perform well in their presentation. They joined 
actively in most of the activities conducted in the reading teaching and learning 
process. The teacher‟s opinion can be seen in the interview transcript below.  
 
 
 
 
 
(Interview 20) 
R : Bu Endang, bagaimana menurut ibu tentang kegiatan reading yang 
telah dilaksanakan tadi? 
 („Mrs. Endang, what do you think about the reading activity today?‟) 
T : Secara keseluruhan cukup Bagus mbak. Dengan belajar kelompok 
siswa jadi lebih terlibat dalam kegiatan tadi. Selain itu  juga bisa 
saling membantu kalau ada kesulitan. Yang paling penting mereka mau 
aktif belajar. 
(„Generally, it was good. Learning in groups made them involved  
 more to the learning activity. Besides, they could help each other in  
 solving the problems. Mainly, they learned actively.‟) 
                                                                                                                  
(Taken on May 10
th
,  2012) 
 
(Interview 13) 
R :Menurut ibu bagaimana dengan kegiatan tadi  menggunakan metode 
STAD? 
 („What did you think about using STAD in the teaching and learning 
process ?‟ 
T :Kalo tadi saya lihat anak2 tertarik mbak, jadi gak pada rame 
sendiri.. konsen lihat di depan.. tapi kalo saya gak pernah pake kayak 
gitu mbak.. ribet dan juga gak bisa membuatnya.. 
 („Yes, at that time I saw that students interested by the media, they 
were not crowded because they concentrate on looking the slide in 
front of them... But I never used it because it is rather caused of fuss 
and I could not make it‟).  
(Taken on May 7
th
, 2012)  
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The positive responses were also shown by the students. The use of group 
on reading could build students‟ positive relationship. Almost all of students liked 
learning on a group because through discussion, they could help each other on 
group to complete the reading task, share and solve the problems during reading. 
As a result, students‟ motivation to learn reading both individually and in group 
increased. It also helped them comprehend the task through easier way as showed 
in the interview transcripts below.  
 
 
 
 
 
 
 
 
 
 
 
 
Furthermore, the activities in group could increase students‟ responsibility 
and awareness to read the text seriously because of students‟ individual 
performance which would influence group performance. For example, on group 
reading activity, all students tried to find the surprising idea and did the tasks of 
(Interview 15) 
R : Kamu suka tidak belajar dengan cara diskusi kelompok? 
 („Did you enjoy learning through group discussion?‟) 
S : Suka mbak. 
 („Yes, I did‟) 
R : Kenapa? 
 („Why?‟) 
S : Bisa kerjasama waktu mengerjakan, bisa diajari temen. Kan jadi 
lebih   gampang.  
 („We could cooperate each other in doing the task, could be teach by 
my  friend.  The learning process became  easier.‟) 
                                              (Taken on May 10
th
, 2012) 
 
 (Interview 17) 
R : Berarti satu kelompok ya? seneng gak bisa ngerjain bareng gitu..? 
 („Do you like to work in groups?‟) 
Ss : Seneeeng… 
  („Yes, we are happy‟) 
R : kenapa? 
   (‟Why?‟) 
S :Ya kalo bareng-bareng kan banyak temennya jadi bisa sharing 
  („Because we have a lot of friends in group and sharing together‟) 
                                                                                         (Taken on May 10
th
, 2012) 
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the news item text to success their group presentation. As a result, every student 
had equal responsibility and opportunity to contribute to their group performance.  
 
 
 
 
 
 
 
In an individual quiz the students also needed more time to comprehend 
the text due to vocabulary knowledge they had. Most of them worked slowly to 
read the text. They said that they did not know the meaning of the words and 
sentences in the text. They read the text carefully in order to understand the 
meaning of the sentences and eventually it caused some students lost their interest 
in doing the activity. This situation, unfortunately, made these students lost their 
time to finish the task. This was shown in the interview transcript below. 
 
 
 
 
 
There were some problems during the implementation of cooperative 
learning type STAD in the first cycle. Firstly, the teacher‟s preparation was not 
(Interview 12) 
R : Tadi aku lihat  kamu kok gak ikutan kerja kelompok? 
(„A while ago, why did not you join the group work?‟) 
S : Ikutan kok miss. Kan tadi pas presentasi aku yang mewakili. 
(„I did join the group work. I was as a representative of my group to 
present the result of discussion.‟.) 
R :  Tapi kan pas diskusi menyelesaikan tugas kamu ga ikut?  Kenapa? 
(„But you did not join in the discussion with your friend, right? Why 
so?‟) 
S :  Males miss. Mereka kan tetap bisa nyelesain soal tanpa aku. 
(„I just did not want to. Yet, they still could finish the task without 
me.‟) 
                                                                                     (Taken on May 7
th
, 2012) 
(Interview 19) 
R : Kalau menurut kamu, kegiatan readingnya tadi bagaimana? 
 („In your opinion, how was the reading activity this morning?‟) 
S : Gimana ya? Bingung mbak menjelaskannya. 
 („Well. I don‟t know what to say.‟) 
R : Kamu suka tidak? 
 („Did you like it?‟) 
S : Nggak begitu suka. 
 („I did not like it much.‟) 
R : Kenapa nggak suka? 
 („Why didn‟t you like it?‟) 
S : Teksnya banyak dan susah mbak. 
 („that was a lot of texts and difficult, Miss‟) 
(Taken on May 10
th
, 2012) 
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maximal. As a result, her presentation was not clear and it made students confuse 
toward the activities. Secondly, some students did not feel comfortable and 
confident with their friends in a group  because of their personal problems. 
Thirdly, the students took much time to do the activities of the individual quiz, 
group discussion and group presentation activity. Those were shown in the 
interview transcripts below. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
In reference to the explanation above, the researcher concluded four points 
regarding to the implementation of STAD in the teaching and learning process 
within this cycle. These points were used to plan the next action for the next cycle.  
Interview 20 
R : Kalau untuk teknis pelaksanaannya, menurut Ibu apakah ada 
kekurangannya, Bu? 
 („Technically, were there any weaknesses Mom?‟) 
T :Ya, secara keseluruhan sudah baik mbak. Cuma pada  penjelasannya 
kurang maksimal, mungkin karena suaranya kurang jelas dari belakang. 
Selain itu, ini kan baru pertama jadi anak- anak masih agak bingung 
menyelasaikan tugasnya. 
 („Well, the whole of activity is good, however in your presentation not 
maximal, it is because of your voice is not clear in the back  of the 
classroom.  Besides, this was the first time, so students were still a little bit 
confused to finish their task.‟) 
      (Taken on May 7
th
, 2012) 
(Interview 18) 
R : Kalau menurut kamu, kegiatan readingnya tadi bagaimana? 
 („In your opinion, how was the reading activity this morning?‟) 
S : Gimana ya? Bingung mbak menjelaskannya. 
 („Well. I don‟t know how to explain it..‟) 
R : Kamu suka tidak? 
 („Did you like it?‟) 
S : Nggak begitu suka. 
 („I did not like it much.‟) 
P : Kenapa nggak suka? 
 („Why didn‟t you like it?‟) 
S : Teksnya banyak banget Mbak, kelompokku juga gak enak. 
 („That was a lot of text Miss, and my group was not good.‟) 
(Taken on May 10
th
, 2012) 
 
 
(Interview 13) 
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a. Conducting class presentation in this cycle turned out to be an effective 
strategy to help the students to comprehend the material clearly. Since the 
teacher used PowerPoint as the media in reading teaching learning process, the 
students were able to understand the whole material that was used to finish the 
tasks. The class presentation was taught directly by the teacher to ensure that 
students participated actively in the reading process. The students learned the 
reading comprehension texts such as identifying the text organization and the 
language features of the text with their group mates in the reading group. It 
made the students needed extra assistance from the teacher to practice the 
activity. 
b. Student Team Achievement Division (STAD) activities implemented on 
reading was conducted to improve the quality of teaching and learning reading 
in the classroom. This condition gave positive effect on students‟ 
comprehension in reading. Group discussion and short presentation in the 
reading group activity could engage students‟ activity and involvement in the 
reading activities. As a result, the students were learnt seriously to comprehend 
the reading tasks well. This activity gave the same opportunity and 
responsibility for all students to participate in finishing the tasks. This 
motivated students to read and comprehend the reading text both individually 
and in group. This activity helped students comprehend the reading texts 
through easier ways.    
c. The students were able to finish their task well on their group. They might need 
more time to finish it, but they completed almost all of the tasks with little 
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support from the teacher. In working with their group, group mates shared their 
ideas in finishing tasks. And they learned how to be more independent in 
solving the problems they faced on comprehending the texts by sharing idea 
with their group mates. They also had the same responsibility for the success of 
their group achievement in the lesson.  Moreover, reading group discussion 
also created positive relationship among students. It helped them be more 
cooperative during learning process.  
d. There were some problems occurred in the implementation of action within 
this cycle. 
1) The teachers‟ preparation in the first activities was not maximal. This could be 
seen from the teachers‟ presentation, instructions and the material in some 
activities which often created students‟ confusion. It could be seen on the 
interview of the teacher and the students. 
2) There were some students who did not participate in their group and was not 
interested to do the group discussion. These students only copied answers from 
their group mates. They spent the time by chatting with other group mates or 
finishing their other homework. It seemed that these students were not aware of 
the importance of working together in a group. And then they did not feel as a 
part of the group. They were not quite sure with their answers. This condition 
was inhibiting most of the groups‟ activity in finishing their task.  
3) There were not maximal on time management, especially on the individual 
quiz activity. It consumed more time to finish the students‟ individual task. 
Most of them worked slowly to read the text.  
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C. Report of Cycle II 
1. Planning of Cycle II 
  Based on the reflections in Cycle 1, the researcher and the English teacher 
planned some efforts to solve the problems found during the implementation of 
the actions in Cycle 1. In this cycle, the material was about a descriptive text. 
Moreover, in the second cycle, the time management and the group formation 
arranged well. The researcher still used the STAD in the teaching and learning 
process. The researcher made lesson plans before she did the actions in the class. 
She made two lesson plans in this cycle. She made lesson plans based on the 
curriculum for the senior high school students and the reflection of cycle I. In the 
first time, the teacher included the think-pair-share activity during the 
implementation of the STAD instruction in the teaching and learning process. In 
the end of the lesson, the researcher asked the students do the individual quiz. 
 2. Action, Implementation and Observation of Cycle II 
The actions were conducted on 17
th
 and 21
st
 of May 2012. All actions were 
applied in every meeting. Based on the reflections of Cycle 1, there would be 
some plans in Cycle 2. Several actions were implemented in Cycle 2 by inserting 
Think-Pair-Share and Reading Group. The explanations of each action were as 
follows. 
2. Improving students’ reading comprehension through STAD  
(a) First Meeting 
Think-Pair-Shared activity was implemented on 17
th
 of May 2012. The 
topic of this implementation was descriptive text. In this meeting, the material was 
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focused on understanding the language features of a descriptive text. The teacher 
showed an example of a descriptive text entitled “The Borobudur Temple” which 
would be discussed in the next meeting. Then she reminded students about the 
text organization and the purpose of a descriptive text. Most of students 
remembered well and were enthusiastic in answering the teacher‟s questions.  
The teacher then showed three kinds of text. She asked students to choose 
one of the texts which belonged to descriptive text individually. Some students 
read the text seriously while some of them had a talk with their friends. The 
teacher then asked them to keep silent. After five minutes, she asked the students 
to choose their pairs. Then, they continued to complete their task in pairs. Besides 
choosing the text, they had to answer some questions related to the text. In this 
session, the students seemed seriously discussed the task.   
The pair discussion was conducted about 20 minutes. After that, the 
teacher asked one of the pairs randomly to share their responses to the whole 
class. In this activity, some students were not ready to answer. That activity was 
conducted again until some pairs got a chance to read their answer.  
  In the further activity, the students gave responses and completed the 
blanks with the suitable words in the box of a descriptive text. This activity aimed 
to improve students‟ comprehension of a descriptive text. In this activity, students 
return to their group. The teacher distributed worksheets containing descriptive 
texts. Students discussed in their groups to give responses and complete the 
blanks of the texts. After about fifteen minutes, each group competed to share 
their answer. Then, the teacher asked to the students on the one of group to give 
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their responses, but the class situation became a little bit noisy because the 
students were too enthusiastic to raise their hands and told their name loudly. 
Students gave their responses together. Finally, the teacher guided the class 
discussion and gave a little review about the material. Therefore, most of students 
were interested in joining the activity. It was caused by the competitive 
atmosphere which motivated students to do the task well. Then, the teacher asked 
the students‟ to submit their work. After some minutes, the time was up. Then, the 
teacher ended the lesson and said “good bye”.   
(b) Second Meeting 
The last meeting of this implementation was reading group activity. The 
last meeting was conducted on 21
st
 of May 2012. As mentioned earlier, this 
activity was done in almost every meeting so that the students were able to work 
cooperatively with their group. The reading text was still a descriptive text. This 
topic actually has ever been discussed in the previous meetings. In this cycle, the 
teacher was only repeating the material through the same group and model of 
learning as activity on Cycle I.   
The teacher reminded the material by asking some questions related to 
descriptive text to open the lesson. Most of students still remembered about the 
material. Then, the teacher gave a topic of descriptive text about “A Beautiful 
Tourism Place”. Then, the teacher asked the students to mention their favorite 
tourism place and the characteristics of their favorite places. The teacher then 
showed a picture and a short text of “Prambanan Temple” to the students. 
“Prambanan” Temple is a kind of beautiful tourism place. The students looked at 
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the picture and mentioned the characteristics of “Prambanan Temple”.  Then, the 
teacher asked the students about the purpose, the text organization and the 
language features of the descriptive text. The students learned and identified the 
text organization and language features of the text. The teacher then asked the 
students to identify adjectives and compound adjectives in the text. There were 
many students who said that they could find the adjectives and compound 
adjectives in the text.  
Then, in this activity the teacher asked the students return to their group. 
Next, students did reading group activity to finish a group reading task. Here, the 
teacher distributed descriptive texts for each group. They made a group discussion 
to give responses based on the text. During the discussion, the class became a 
little bit noisy. Most of students looked interested to give their ideas and some of 
them were opening the dictionary and had a discussion with their friends. The 
teacher walked around the class to monitor the discussion process.    
Furthermore, the teacher asked the groups to discuss the answers of the 
questions. Each group gave their idea which was discussed with their teammates 
before. In doing this activity, they looked enthusiastic because they were able to 
compete with other groups. When some groups could not find the answers, 
sometimes they asked the teacher about the vocabulary. It was because they did 
not check the dictionary. It made the other group followed to ask the vocabulary 
to the teacher. Then teacher asked them again to find the difficult words in the 
dictionary. The teacher then reminded the students to work on their own and help 
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each other in their group to find the answers. After they finished their work in 
group, the teacher asked the last group to read their answers. 
After the discussion session, each group shared their idea to the students 
by doing a short presentation.  In this session, a representative of the group  
presented their answer in front of the class. Then, the teacher guided the class 
discussion after all of the groups presented their project. Almost of the students 
involved in this learning activities actively. Finally, the teacher led the students to 
make the conclusion on the material and submitted the group tasks.  
  The teacher continued the next activity. The researcher then asked the 
students to give responses of a descriptive text entitled The Amazing Taj Mahal in 
India individually still in their group. There were three students who still found 
difficulties in comprehending a descriptive text. The students were still confused 
with the meaning of the words, it was because they did not bring a dictionary. 
Then the teacher gave other examples in the same meaning of the words. After the 
students finished their work, they exchanged their work with their friends in their 
group. Many students could correct their friends‟ work, but some students could 
not. The teacher then helped the students who cannot correct their friends‟ work 
correct it. Then, the teacher asked the students‟ to submit their work.  
 
3. Reflection of Cycle II  
According to the observation and interviews, the researcher made some 
reflection about the implementation of the actions in Cycle 2. In reference to the 
interview with some students, most of them liked the implementation of 
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Cooperative Learning type STAD activities in this cycle. Most actions in this 
cycle showed a better improvement than the previous cycle.  The students as well 
as the teacher gave positive responses toward the actions conducted in this Cycle. 
As previous cycle, the implementation of reading group activities led students to 
actively engage in the reading process. They could work together on group to read 
and share ideas in understanding a reading text during discussion. This helped 
them understand the text through easier way. The students were able to share the 
same responsibility among their group‟s members and helped each other in 
completing every task. The group members also kept reminding each other to 
focus in doing their work. The students worked in their group to complete the 
task. These could be seen in the interview transcripts below. 
 
 
 
 
 
 
 
 
 
 
 
 
(Interview 34) 
R : Secara keseluruhan, kamu suka tidak dengan kegiatan reading seperti tadi? 
 („In general, did you like the reading activity today?‟) 
S : Suka Mbak. 
 („I liked it miss.‟) 
R : Kenapa kamu suka kegiatan itu? 
 („Why did you like that activity?‟) 
S : Kan belum pernah,terus ada kegiatan individu tapi masih di dalam group 
juga. jadi nggak bosen. 
 („It had never been conducted before, besides, there was an individual task in 
group. So I was not bored.‟) 
R : Kalau diskusi kelompoknya membantu tidak dalam belajar reading? 
 („Did group discussion help you to learn reading?‟) 
S : Lumayan, lebih mudeng aja Mbak. Kalau susah bisa diajarin sama temanku. 
 („It helped me miss. If there were any difficulties my friends would teach 
me.‟) 
(Taken on May 24
th
, 2012) 
 (Interview 25) 
R : “Selamat pagi dik, seperti biasa mau tanya pendapatmu tentang kegiatan 
reading tadi. Gimana suka tidak?” 
 („Good morning. As usual, I would like to ask your opinion about the reading 
activity today. Did you like it?‟) 
S : “Suka mbak.” 
 („Yes, I liked it.‟) 
       (Taken on May 21
st
, 2012) 
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Furthermore, many students liked this activity because they could choose 
their own pair in this cycle. Therefore, they felt more comfortable on doing the 
activity. However, there were some pairs who did not do the task seriously and 
made a noise during the discussion. These could be seen in the interview 
transcripts below.  
 
 
 
 
 
 
 
 
 
 
  
 
 
In the implementation of STAD by inserting think-pair-share activity of a 
descriptive text could improve students‟ motivation to read the text. By assigning 
them to participate directly to the group and pair discussions, students learned to 
comprehend the text more seriously. Their motivation to understand the reading 
(Interview 25) 
R : Menurut kamu,apa yang menyenangkan dari kegiatan think pair 
share tadi? 
 („In your opinion, what was interesting from think pair shared activity 
today?‟) 
S : Hmm.. Bisa pilih kelompok sendiri. 
 („ Hmm.. we could choose our own group.‟ ) 
(Taken on May 21,  2012) 
 
 
(Interview 27) 
R : Gimana dik, suka tidak dengan kegiatan reading tadi? 
    („How was about this activity today?‟) 
S : Suka mbak. 
   („I liked it, miss‟) 
R :Kenapa? 
   („Why‟) 
S : Ya.. Kan bisa milih temannya sendiri mbak, jadi bisa lebih enak   
diskusinya. 
   („I could choose my partner miss, so it more comfortable to discuss‟) 
R : Lebih enak gimana? 
  („How was more comfortable?‟) 
S : Ya bisa lebih PD aja mbak, trus juga gak sungkan kalo mau usul. 
     („I could more confident and gave my opinion.‟) 
         (Taken on May 21,  2012) 
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text and share ideas during this activity helped them improve their reading 
comprehension ability as shown in the interview transcripts below. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
The implementation of STAD on Cycle II activities also improve students‟ 
activity. The students could learn to think about what they read individually and 
share their ideas on pair activity and the whole class. It supported students to be 
(Interview 28) 
R : Kalau menurut kamu, kegiatan readingnya tadi bagaimana? 
 („In your opinion, how was the reading activity this morning?‟) 
S : Gimana ya? Bingung mbak menjelaskannya. 
 („Well. I don‟t know how to say.‟) 
R : Kamu suka tidak? 
 („Did you like it?‟) 
S : Nggak begitu suka. 
 („I did not like it much.‟) 
R : Kenapa nggak suka? 
 („Why didn‟t you like it?‟) 
S : Kalo aku lebih suka membaca sendiri mbak, jadi bisa lebih konsen. 
 („I prefer read by myself miss, it could me to take more concentration.‟) 
 
(Taken on May 21, 2012) 
(Interview 29) 
R : Menurutmu, bagaimana dengan dengan kegiatan think pair share 
tadi? ? 
(„In your opinion, what do you think about think pair share activity?‟) 
S : Lumayan, miss. 
(„It was good, miss.‟) 
R : Lumayan gimana? 
(„Why was it good for you?‟) 
S : Kan baru pertama kali kegiatan kayak gini miss, tapi seru sih. 
(„Because it was our first time to do that activity. But, it was quite 
exciting‟) 
R : Serunya dimana? 
(„Why was it exciting?‟) 
S : Soalnya saat baca teks, kita bisa saling mengkoreksi bacaan. 
Biasanya kan langsung dikoreksi ma bu guru. 
(„Because we could correct our reading directly instead of being 
corrected by our teacher‟) 
(Taken on May 21, 2012) 
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more confident in getting their own way of reading which could make them fluent 
in comprehending a reading text as shown from the interview transcript below. 
 
 
 
 
 
 
Positive responses also came from the English teacher. She said that those 
activities were helpful for getting students‟ attention to be focused on reading 
process. As a result, they were seriously involved in the discussion during reading 
and could finish the task well. Moreover, the English teacher commented that 
those activities helped her to control the students. By letting them finish the 
reading task on group, the teacher could observe how far students learned reading 
and involved in the group discussion. It could be seen from the interview 
transcripts below.  
 
 
 
 
 
 
 
(Interview 36) 
R : Selama kegiatan ini, kalau untuk masalah kontrol terhadap siswa 
bagaimana Bu? 
  („as long as these activities, how is the way to control the students, 
Ma‟am??‟) 
T : Saya pikir, dengan mereka sibuk mengerjakan tugas dan diskusi saya 
jadi lebih mudah melihat sejauh mana keaktifan siswa dalam mengikuti 
kegiatan belajar ini. Jadi kelihatan mana yang malas dan yang aktif. 
        („I think, by making them busy to do the task and discussion, it makes me 
easier to see how far they actively involved in the learning activity. „ 
          (Taken on May 28
th
, 2012) 
 
(Interview 30) 
R :Contoh perubahannya seperti apa Bu? 
 (Can you give the example of that alteration mom?) 
T :Contohnya ya anak jadi lebik aktif dalam kelas dan lebih mandiri. 
Mereka belajar membaca dalam situasi yang menyenangkan didalam 
kelompok. Dan yang paling penting mereka bisa lebih aktif aja saya 
sudah senang mbak. 
(„For example, the students became more active and independent. They 
learned reading in an enjoyable environment within their group. And 
the most important they could be more active. It made me happy.‟)  
(Taken on May 21, 2012) 
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She also commented on the time management which was better than the 
previous cycle. In this meeting, the time management for working in group, 
working in pairs and class discussion, was adequate. Besides, the group formation 
on work pairs was also better than the previous activities in Cycle 1. In this 
activity, students arranged their own pairs in order to do the tasks during the 
discussion. Furthermore, the teacher‟ preparation was better and making the 
activity run well. These were presented in the interview transcript below. 
 
 
 
 
 
 
 
 
(Interview 30) 
R : Bu Endang, bagaimana menurut Ibu kegiatan think pair shared tadi 
 („Mrs. Endang, what do you think about think pair shared activity this 
morning?‟) 
T :Menarik, hampir semua siswa jadi memperhatikan dan serius waktu 
diskusi. 
 („It‟s interesting. Almost all students paid attention and learned 
seriously during discussion.‟) 
R : Kenapa bisa begitu ya Bu? 
 („How could that be Ma‟am?‟) 
T : Mungkin karena belajarnya hanya berdua, jadi lebih fokus nggak 
terlalu banyak ngobrol. 
 („Maybe because of learning on pairs, they did not talk too much. So, 
they more focused on the discussion.‟) 
(Taken on May 21
st
, 2012) 
 
 
 
 
 
 
(Interview 36) 
R : Untuk kegiatan hari ini, kira-kira masih ada kekurangannya tidak bu? 
 („Are there any weaknesses for our activities today Ma‟am?‟)  
T : Pelaksanaannya sudah baik, sesuai dengan rencana. Untuk time 
managementnya juga sudah lebih baik, alokasi waktu untuk diskusi dan 
menyelesaikan tugas sudah cukup. Masalah dalam kelompok juga 
sudah bisa diminimalisir karena tadi milih pasangan sendiri. Terus 
terang, anak- anak jadi lebih aktif. 
(„The activities run well as we planed. The time management was good. 
The time alocation for discussion and finished the tasks were better. 
Besides, the problems within group could be minimized because they 
choosed their own pairs. Honestly, the students were more active.‟) 
           (Taken on May 28
th
, 2012) 
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In reference to the explanations above, the reflections of the 
implementation of cooperative learning type STAD on reading in Cycle 2 could 
be concluded as follows. 
a. The implementation of the actions in Cycle 2 solved the problems in Cycle 1. It 
included the teacher preparation, the group discussion and the time 
management. In this cycle the teacher was prepared well the material before. 
Besides, she gave a clear and simple instruction for the students during the 
activities. It made the implementation of the action better. Moreover, the group 
discussion especially on the think-pairs-shared activity was arranged based on 
students‟ choice of peers which was more effective in comprehending the texts. 
Furthermore, the time management in this activity was good because the whole 
activities could be implemented well. There was no lack or over of time 
allocation for each activity.  
b. Learning in groups in reading in this cycle could lead students‟ attention to be 
focused on the learning activity. By reading in groups, students‟ attention was 
focused on finishing the tasks. This was effective to increase students‟ 
achievement besides helping the teacher to control the classroom during the 
teaching and learning process. 
c. Think-pair-shared activities could be implemented successfully. Students 
became more active on these activities. They engaged actively and 
enthusiastically during the reading process. Besides, in pair discussion was 
running better because students were chose their own pairs. It made the 
students more confident in discussion and giving their idea.  
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d. In reading group activity already conducted before, the students did not get 
bored to participate in these activities. The activities of following tasks were a 
little bit same as the previous activities. They got motivated to participate in the 
learning process and became aware of the importance of the strategies used in 
reading a text. 
e. The students gave more participate on individually task. This activity made 
them more seriously to finish their task. Though there were three students who 
confuse and did not understand the vocabulary of the text, but they were taking 
responsible to finish of the task. It was because the individual score influence 
the group score.  
D. General Findings and Discussions 
In reference to the implementation and reflections of the actions in Cycle 1 
and Cycle 2, there were the general findings of the research below. 
1. Student Teams Achievement Division (STAD) is the simplest strategy of the 
types of cooperative learning. It was effective to improve the quality in reading 
teaching and learning process through its steps of learning. In the process, 
students are engaged to involve and participate actively in the reading process 
through classroom presentation, reading group, individual and group quiz. 
Those ways of learning motivate students to comprehend the reading text 
easily. The students‟ reading comprehension ability can be improved. 
2. Reading group on this reading activities give some benefits for both students 
and the teacher. For students, reading group building is effective to improve 
their responsibility, confidence and group cooperation on learning reading. 
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Through discussion and sharing ideas, students are assigned to think actively, 
seriously, and critically in reading. Furthermore, the use of group reading 
minimizes the domination of higher achievement students. Through discussion, 
students can help each other solve their problems. As a result, all of them have 
same opportunity and responsibility to participate in the reading activities. 
Moreover, reading group learning is also useful for teacher to control the 
classroom and engage students‟ attention during reading process. 
3. There are some factors which should be considered in order to minimize the 
problems during the implementation of the actions. Firstly, the teachers‟ 
preparation and instruction for each activity during implementing each 
component of STAD determined the success of learning activity. Give clear 
and understandable instructions should be used in order to minimize students‟ 
confusion toward the implementation of each activity. Secondly, the group 
discussion gives big impact in the reading process. The groups were made by 
the teacher based on students‟ achievement. It can minimize students‟ 
complication in comprehension during learning process. Thirdly, the time 
management influences the effectiveness of reading activities. It should be 
prepared well in order to avoid the lack or over the time of learning activity.   
4. Preparing the materials from other reading resources is necessary to support the 
components of implementation STAD in the reading process. This is useful for 
both students and the teacher to make the process of learning reading easier 
and more enjoyable. This is useful for both students and the teacher to increase 
reading ability in learning reading process.  
88 
 
5. The implementation of STAD activities on reading gives positive effects on 
improving students‟ reading comprehension ability. The result of the pre – test 
and post – test shows that students‟ reading comprehension scores were 
improved. After the post – test, the highest score is 84, the lowest is 56, and the 
class score average is 71.10. By comparing the result of the data of the pre – 
test and post – test, the students‟ individual achievement increases. It implies 
that the implementation of Students Teams Achievement Division (STAD) is 
effective to improve students‟ reading performance and achievement. 
Moreover, the students‟ reading comprehension improved after the 
implementation of the actions. It could be seen from the students‟ reading 
score. There was an improvement from Cycle I to Cycle II. Statistically, the 
improvement is shown on the table below. 
Table 4: The Result of the Students’ Reading Comprehension Score 
Data 
After the Actions 
Cycle I Cycle II 
Mean 83 88.5 
Standard Deviation 12.9 11.14 
 
Based on the result above, the research team agreed that the 
implementation were successful to improve students‟ involvement especially in 
reading. The researcher and the English teacher agreed to stop the research in 
Cycle II because the objective of the research has been achieved. Here, it can be 
concluded that applying the STAD makes the variety lower. It means that the 
STAD can improve the students‟ reading comprehension.  
  
 
CHAPTER V 
CONCLUSIONS, IMPLICATIONS, AND SUGGESTIONS 
 
Chapter V deals with three issues. They are conclusions, implications, and 
suggestions. Each is presented below.  
A. Conclusions  
In reference to the discussions of the previous chapters, this research focus 
on improving students’ reading comprehension by implementing the cooperative 
learning type Student Teams Achievement Divisions (STAD) technique. This 
technique is designed to help students read an English text by maximizing the use 
of small group work.  
The implementation of STAD technique on the first and second cycles 
runs effectively. Students enjoy learning in groups. They help each other in 
solving problems during reading activities. Moreover, the activity of learning 
which give the same opportunity and responsibility for all students motivate them 
to participate actively in the learning process. Besides, the use of group work and 
think pairs share in reading also creates enjoyable atmosphere which can decrease 
students’ confusion on learning. As a result, the process of teaching and learning 
reading in the classroom becomes more effective.  
Some problems are found in the process of implementing the STAD 
technique in this research such as difficulty in managing the time of learning, the 
teacher’s preparation is not maximal, and the participation and students’ activity 
in group work. Even so, all of those problems can finally be solved throughout 
this research. As a result, the process of implementing students’ reading 
comprehension through STAD technique can be conducted effectively.  
B. Implications 
The research findings show that the implementation of cooperative 
learning type STAD technique in learning reading can improve students’ reading 
comprehension especially in class X.A of SMAN 1 Karanganom, Klaten. This can 
be seen both from students’ daily performance and their reading achievement.  
The implementation of STAD technique gives positive effects on students’ 
reading comprehension because of some reasons. Firstly, STAD technique 
activities are effective to increase students’ motivation to learn reading 
systematically and seriously. Secondly, the use of group work and individual 
work in reading is successful to improve students’ involvement and participation 
in reading activities. Besides, it helps students become more independent and 
critical in reading. Furthermore, the use of work pairs during reading increase 
students’ interest and improve their reading comprehension. These imply that the 
use of STAD technique strategy in reading is believed to be helpful to improve 
students’ reading comprehension through its cooperative and systematic structures 
of learning.  
C. Suggestions  
In accordance with the above conclusions and implications, the researcher 
proposes the following suggestions. 
 
 
1. For English Teachers  
In reference to the result of this action research, the cooperative learning 
type STAD technique is alternative way to improve students’ reading 
comprehension through its cooperative and systematic learning structure. 
Therefore, the English teachers are suggested to apply cooperative learning 
strategies by using STAD in the English teaching and learning in order to improve 
the quality of English teaching and learning process. 
2. For students 
Through its cooperative and systematic structures of learning, STAD 
technique is useful to improve students’ reading comprehension. Then, the 
students are suggested to implement the principles of cooperative learning type 
STAD in their daily learning in order to achieve the better result of learning. 
3. For other researchers 
This research only focuses on implementing cooperative learning type 
STAD technique in the reading teaching and learning process. This research 
especially concerns on improving students’ reading comprehension by 
maximizing students’ cooperation, group work, critical thinking, and performance 
during the teaching and learning activities. Therefore, the other researchers may 
conduct research on the implementation of STAD technique in other aspects of 
study. 
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